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Shadow teachers play a vital role in supporting students with special educational needs in 
inclusive schools. High job demands, intensive emotional involvement, and continuous 
support responsibilities may increase their vulnerability to work-related stress. This study 
aimed to examine the effect of emotion regulation on work stress among shadow teachers 
in inclusive schools. A quantitative non-experimental correlational design was employed. 
Participants consisted of 255 shadow teachers who actively supported students with 
special educational needs and were selected using purposive sampling. Data were collected 
using an Emotion Regulation Scale based on Gross’s theory and the Job Stress Scale 
adapted from Parker and DeCotiis. Data were analyzed using simple linear regression. The 
results indicated that emotion regulation significantly predicted work stress among 
shadow teachers (β = .541, t = 10.228, p = .001). The coefficient of determination (R² = 
.293) showed that emotion regulation accounted for 29.3% of the variance in work stress, 
while the remaining 70.7% was explained by other factors outside the study. Descriptive 
findings revealed that most participants reported moderate levels of emotion regulation 
(60%) and work stress (66%). These findings suggest that emotion regulation plays an 
important role in the work stress experienced by shadow teachers. Therefore, 
strengthening emotion regulation competencies and providing psychological support 
within inclusive schools may help improve the well-being and professional effectiveness of 
shadow teachers. 
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Introduction 
Inclusive education has become a global educational priority aimed at ensuring equitable access to quality education for 
all learners, including students with special educational needs (SEN). The successful implementation of inclusive 
education requires not only inclusive policies and accessible learning environments but also adequate educational 
personnel capable of addressing students’ diverse academic, behavioral, and socio-emotional needs. Among these 
professionals, shadow teachers play an important role in supporting students with SEN by facilitating classroom 
participation, managing behavioral challenges, promoting social interaction, and assisting students in adapting to school 
routines. As a result, shadow teachers are required to maintain intensive interactions with students and provide 
continuous individualized support throughout the learning process (Hriday et al., 2024). 

Teaching has long been recognized as an emotionally demanding profession. The challenges become more complex 
in inclusive educational settings where teachers and support personnel must respond to diverse student characteristics 
and needs. Shadow teachers often encounter emotionally challenging situations, including behavioral problems, 
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communication difficulties, emotional outbursts, and learning barriers experienced by students with SEN. These 
conditions require sustained emotional involvement and may increase vulnerability to occupational stress (Sessiani & 
Syukur, 2020). 

Occupational stress refers to a psychological condition that arises when perceived job demands exceed an individual's 
resources and coping capacities. In educational contexts, prolonged occupational stress may negatively affect 
psychological well-being, job satisfaction, teaching effectiveness, and professional performance. High levels of stress have 
also been associated with emotional exhaustion, burnout, and increased intentions to leave the profession, making 
occupational stress a significant concern for educational institutions (McLean et al., 2023). 

One psychological factor that may help individuals cope with workplace demands is emotion regulation. Gross 
(1998) defined emotion regulation as the processes through which individuals influence which emotions they 
experience, when they experience them, and how they express those emotions. According to the Process Model of 
Emotion Regulation, individuals regulate emotions through several strategies, including situation selection, situation 
modification, attentional deployment, cognitive change, and response modulation. Effective emotion regulation enables 
individuals to manage negative emotional reactions and adapt more successfully to stressful situations (Gross, 1998, 
2002). 

Emotion regulation has received increasing attention in educational research because of its contribution to teacher 
well-being and professional effectiveness. Teachers who possess effective emotion regulation skills tend to demonstrate 
greater resilience, higher occupational well-being, and lower levels of stress and burnout. Conversely, difficulties in 
regulating emotions are associated with psychological distress and reduced professional functioning. A recent meta-
analysis found that adaptive emotion regulation strategies are positively associated with teacher well-being, motivation, 
and teaching effectiveness, whereas maladaptive strategies tend to predict poorer outcomes (Wang et al., 2023). 

For shadow teachers, emotion regulation is particularly important because their professional responsibilities extend 
beyond academic assistance. They are expected to support students in managing behavioral difficulties, emotional 
challenges, attention problems, and social interaction barriers while simultaneously maintaining constructive 
relationships with classroom teachers, parents, and school administrators. These responsibilities expose shadow teachers 
to emotionally demanding situations that require patience, empathy, flexibility, and self-control. Consequently, 
emotion regulation may serve as an important psychological resource that helps shadow teachers cope with occupational 
stress and maintain professional effectiveness (Hriday et al., 2024; Sessiani & Syukur, 2020). 

Previous studies have reported significant associations between emotion regulation and occupational well-being 
among teachers and educational professionals. Research has consistently shown that individuals with stronger emotion 
regulation abilities experience lower levels of stress, burnout, and psychological distress while demonstrating better 
coping capacities and overall well-being (Gross, 2002; Wang et al., 2023). However, empirical studies specifically 
examining the relationship between emotion regulation and occupational stress among shadow teachers remain limited. 
Existing research has predominantly focused on general education teachers, special education teachers, or educators in 
inclusive settings without specifically addressing the unique experiences of shadow teachers (Hriday et al., 2024). 

This limitation is important because shadow teachers occupy a distinctive position within inclusive education. 
Unlike classroom teachers, shadow teachers provide individualized and intensive support to specific students with SEN, 
exposing them to unique emotional and occupational demands. Understanding factors that contribute to their 
occupational well-being is therefore essential for enhancing both the quality and sustainability of inclusive education 
services. 

Therefore, this study aims to examine the relationship between emotion regulation and occupational stress among 
shadow teachers working in inclusive schools. The findings are expected to contribute to the literature on inclusive 
education and teacher well-being by providing empirical evidence regarding the role of emotion regulation as a 
protective psychological resource for managing occupational stress among shadow teachers. 

Method 
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Research Design 
This study employed a quantitative, non-experimental correlational design to examine the relationship between 
emotion regulation and occupational stress among shadow teachers working in inclusive schools. A correlational 
approach was considered appropriate because the study aimed to investigate naturally occurring relationships between 
variables without manipulating or controlling participants’ experiences (Creswell & Creswell, 2018). In addition, 
simple regression analysis was used to examine the predictive role of emotion regulation in occupational stress. 

Participants 
The participants were 255 shadow teachers who actively provided educational support to students with special 
educational needs (SEN) in inclusive schools. Participants were selected using purposive sampling, a non-probability 
sampling technique in which respondents are chosen based on specific characteristics relevant to the research objectives 
(Sugiyono, 2022). 

To be eligible for participation, individuals had to meet two inclusion criteria: (a) actively serve as a shadow teacher 
in an inclusive school and (b) have a minimum of six months of work experience. The sample size was determined based 
on the recommendation of Hair et al. (2010), which suggests a minimum sample size of five respondents per 
measurement item in multivariate research. Given that the instruments consisted of 51 items in total, the minimum 
required sample size was 255 participants. 

Data were collected using both online and offline methods. Offline data collection was conducted directly in several 
inclusive schools, while online data were gathered through Google Forms distributed via social media platforms, 
including WhatsApp, Instagram, Facebook, and TikTok. 

Data Collection Tools 
Emotion Regulation Scale 
Emotion regulation was measured using a scale developed based on Gross’s (2014) emotion regulation framework and 
adapted by Sari and Naqiyah (2023). The instrument assesses four dimensions of emotion regulation: (1) strategies to 
emotion regulation, (2) engaging in goal-directed behavior, (3) control of emotional responses, and (4) acceptance of 
emotional responses. 

The scale consists of 38 items, including 19 favorable and 19 unfavorable statements. Participants responded using a 
four-point Likert scale ranging from 1 (strongly disagree) to 4 (strongly agree). Unfavorable items were reverse-scored. 
Higher scores indicate higher levels of emotion regulation. 

Previous research reported excellent reliability for the scale (Cronbach’s α = .979; Sari & Naqiyah, 2023). In the 
present study, the instrument demonstrated excellent internal consistency with a Cronbach’s alpha coefficient of .950. 
Item-total correlation coefficients ranged from .138 to .711. An example item is: “I clearly understand my own feelings.” 

Occupational Stress Scale 
Occupational stress was measured using the Job Stress Scale developed by Parker and DeCotiis (1983) and adapted into 
the Indonesian context by Hadiyanti and Sari (2025). The instrument consists of 13 items representing two dimensions: 
time stress and anxiety. 

Participants responded using a five-point Likert scale ranging from 1 (strongly disagree) to 5 (strongly agree). Higher 
scores indicate higher levels of occupational stress. The scale demonstrated high internal consistency in the present study, 
with a Cronbach’s alpha coefficient of .907. 

Procedure 
Participants were informed about the objectives of the study and assured that their participation was voluntary and 
confidential. Informed consent was obtained before data collection. The questionnaires were administered through 
both paper-based and online formats to facilitate broader participation among shadow teachers working in inclusive 
schools. 

Data Analysis 
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Data were analyzed using IBM SPSS Statistics. Descriptive statistics were calculated to summarize participant 
characteristics and study variables. Prior to hypothesis testing, a normality test was conducted to examine the 
distribution of the data. Pearson correlation analysis was used to assess the relationship between emotion regulation and 
occupational stress, while simple linear regression analysis was performed to determine the predictive contribution of 
emotion regulation to occupational stress. Statistical significance was established at p < .05 (Field, 2018). 

Results 
Descriptive Analysis 

Table 1. Distribution of emotion regulation and work stress levels among shadow teachers 
Variable Category f % 
Emotion Regulation High 50 19 
 Moderate 152 60 
 Low 53 21 
 Total 255 100 
Work Stress High 47 18 
 Moderate 167 66 
 Low 41 16 
 Total 255 100 

As presented in Table 1, the majority of shadow teachers demonstrated a moderate level of emotion regulation, 
accounting for 152 participants (60%). This was followed by low emotion regulation (21%) and high emotion regulation 
(19%). Similarly, most participants reported a moderate level of work stress (66%), whereas 18% experienced high work 
stress and 16% reported low work stress. These findings suggest that, overall, shadow teachers in inclusive schools tend 
to exhibit moderate levels of both emotion regulation and work-related stress. 

Regression Analysis 
Table 2. Results of simple linear regression analysis 

Predictor Variable R R² B β t p 
Emotion Regulation 0.541 0.293 0.204 0.541 10.228 0.001 

 
The results of the simple linear regression analysis revealed a correlation coefficient (R) of 0.541 and a coefficient of 

determination (R²) of 0.293. These findings indicate that emotion regulation explained 29.3% of the variance in work 
stress among shadow teachers, while the remaining 70.7% was attributable to other factors not examined in the present 
study. 

Furthermore, the standardized regression coefficient showed a significant effect of emotion regulation on work stress 
(β = 0.541, t = 10.228, p = .001). Therefore, emotion regulation was found to be a significant predictor of work stress 
among shadow teachers working in inclusive schools. Accordingly, the research hypothesis was supported. 

Hypothesis Testing 
The findings demonstrate that emotion regulation significantly influences work stress among shadow teachers in 
inclusive educational settings. The regression model indicates that emotion regulation contributes substantially to 
explaining variations in work stress levels. Consequently, individuals with better emotion regulation abilities are likely 
to experience different levels of work stress compared to those with poorer emotion regulation skills, confirming the 
proposed hypothesis. 

Discussion 
The present study found that emotion regulation had a significant positive effect on work stress among shadow teachers 
working in inclusive schools. This finding differs from the majority of previous studies, which generally report that 
effective emotion regulation is associated with lower levels of stress and better psychological well-being (Gross, 2015; 
Aldao et al., 2010). The positive relationship observed in this study may be explained by the unique occupational 
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characteristics of shadow teachers, whose roles require intensive emotional involvement and continuous interaction 
with students with special educational needs (SEN). 

Shadow teachers are expected to provide individualized support, manage students’ behavioral and emotional 
challenges, and facilitate communication between students, classroom teachers, and parents. Such responsibilities 
require substantial emotional investment and constant adaptation to complex educational situations. Consequently, 
individuals experiencing higher levels of occupational demands may engage more frequently in emotion regulation 
strategies as a means of coping with workplace stressors. In this context, higher emotion regulation scores may reflect 
greater efforts to manage emotional strain rather than indicating the absence of stress. Similar findings have been 
reported among special education professionals, where emotion regulation functions as a coping mechanism in response 
to demanding work environments (Mulyani et al., 2021). 

Within inclusive educational settings, the role of shadow teachers extends beyond academic assistance. They are 
responsible for supporting students’ social participation, behavioral adjustment, emotional development, and successful 
integration into classroom activities. According to Kadriu et al. (2024), support assistants for students with special 
educational needs play a crucial role in promoting student engagement and educational success in inclusive schools. 
However, the complexity of these responsibilities may simultaneously increase emotional burden and contribute to 
elevated levels of occupational stress. Therefore, the positive association identified in this study may indicate that shadow 
teachers who encounter greater workplace challenges are also required to employ more extensive emotion regulation 
strategies. 

The descriptive findings revealed that most participants demonstrated moderate levels of both emotion regulation 
and work stress. This pattern suggests that shadow teachers possess a relatively adequate capacity to manage their 
emotional experiences while continuing to face occupational pressures associated with their professional responsibilities. 
These findings further indicate that emotion regulation is not the sole determinant of work stress. Previous research has 
shown that occupational stress is influenced by multiple psychological and environmental factors, including self-
compassion, emotional labor, resilience, social support, and other psychological resources (Hu, 2023). Additionally, 
work experience, collegial support, positive relationships with students, and supportive school environments may 
contribute to teachers’ ability to cope effectively with professional demands. 

Although most respondents reported moderate levels of work stress, the presence of individuals experiencing high 
levels of occupational stress warrants particular attention. Research has consistently demonstrated that special education 
professionals are vulnerable to psychological strain resulting from job demands, student characteristics, and 
organizational factors (McGrew et al., 2023). For shadow teachers, stress may arise from prolonged interactions with 
students who require intensive support, expectations to provide optimal assistance, and pressures from both schools and 
parents. If such demands persist without adequate institutional support, they may negatively affect job satisfaction, 
concentration, professional performance, and overall psychological well-being. 

The significant contribution of emotion regulation to work stress identified in this study highlights the importance 
of emotional competencies among shadow teachers. In practice, emotion regulation can be reflected in teachers’ ability 
to manage emotional reactions, respond adaptively to stressful situations, and maintain constructive interactions with 
students and other educational stakeholders. Furthermore, intervention studies suggest that mindfulness-based 
programs may help educational professionals enhance emotional awareness and reduce occupational stress (Hidajat et 
al., 2023). Therefore, strengthening emotion regulation skills through professional development programs, 
psychological support services, and stress-management interventions may be beneficial for improving the well-being and 
effectiveness of shadow teachers in inclusive educational settings. 
Overall, the present findings contribute to the growing literature on occupational well-being among inclusive education 
professionals by demonstrating that emotion regulation is significantly associated with work stress among shadow 
teachers. Future research should explore additional psychological and contextual factors that may influence 
occupational stress, including self-efficacy, resilience, organizational support, workload, and burnout, in order to 
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develop a more comprehensive understanding of psychological functioning among professionals working in inclusive 
education. 

Conclusion 
This study examined the effect of emotion regulation on work stress among shadow teachers working in inclusive 
schools. The findings revealed that emotion regulation significantly predicted work stress, supporting the proposed 
hypothesis. Specifically, a positive relationship was identified, indicating that higher levels of emotion regulation were 
associated with higher levels of work stress among shadow teachers. 

This finding suggests that shadow teachers who experience greater occupational demands may engage more 
intensively in emotion regulation strategies to manage the emotional challenges arising from their professional 
responsibilities. Given the complex nature of their role, which involves continuous support for students with special 
educational needs, communication with teachers and parents, and behavioral management, emotion regulation may 
function as an adaptive response to demanding work conditions rather than solely as a protective factor against stress. 

Furthermore, the descriptive results indicated that most participants reported moderate levels of both emotion 
regulation and work stress. This pattern suggests that shadow teachers generally possess adequate emotional 
management skills; however, they continue to encounter moderate levels of occupational stress due to the complexity 
and intensity of their work. Therefore, emotion regulation should not be considered the sole determinant of work stress, 
as other psychological, interpersonal, and organizational factors may also contribute to occupational well-being among 
shadow teachers. 
Overall, this study contributes to the growing body of literature on inclusive education by highlighting the significant 
role of emotion regulation in understanding work stress among shadow teachers and emphasizing the importance of 
supporting their psychological well-being within inclusive educational environments. 

Recommendations 
Practical Implications 
The findings underscore the importance of strengthening emotion regulation competencies among shadow teachers. 
Educational institutions and inclusive schools are encouraged to provide professional development programs that focus 
on emotional competence, stress management, mindfulness practices, and psychological well-being. Establishing 
supportive work environments through peer support, supervision, and access to mental health resources may also help 
shadow teachers cope more effectively with occupational demands and reduce the risk of prolonged work-related stress. 

Future Research Directions 
Future studies are encouraged to investigate additional factors that may influence work stress among shadow teachers, 
including self-compassion, emotional labor, resilience, social support, self-efficacy, and organizational support. 
Moreover, longitudinal and mixed-methods research designs may provide a more comprehensive understanding of the 
dynamic relationship between emotion regulation and occupational stress in inclusive educational settings. 

Acknowledgements 
The authors would like to express their sincere gratitude to all shadow teachers who participated in this study. Their 
valuable contributions, experiences, and willingness to take part in the research made this study possible. The authors 
also appreciate the support provided by the inclusive schools and all parties involved in facilitating the research process. 

References 
Adawiyah, R. A., Aini, N., & Lestari, W. M. (2022). Studi kasus peran shadow teacher pada blended learning di SDI Al-Chusnaini 

Kloposepuluh Sukodono (A case study of the role of shadow teachers in blended learning at SDI Al-Chusnaini Kloposepuluh 
Sukodono). Lintang Songo: Jurnal Pendidikan, 5(2), 73–79. 

Afifah, M. F., Fatmasari, E. D., Annisa, I. D., & Minsih. (2025). Peran shadow teacher dalam mengoptimalkan pembelajaran pada 
peserta didik slow learner di sekolah inklusif (The role of shadow teachers in optimizing learning for slow learner students in 
inclusive schools). 



Ni’matuzahroh, Sari & Sari                                           Journal for the Child Development, Exceptionality and Education 7(1) (2026) 39-46 

 45 

Colomeischi, A. A., & Ursu, A. (2024). Exploring the mediating role of emotion regulation on the relationship between teachers’ 
resilience and their perceived stress. Social Psychology of Education, 27, 1755–1774. https://doi.org/10.1007/s11218-023-09874-
z 

Dewi, L., Mariani, N. M. L., Pratiwi, J. T., & Anugrahana, A. (2025). Peran dan tantangan shadow teacher dalam mendukung 
pembelajaran anak berkebutuhan khusus di sekolah dasar inklusif (The roles and challenges of shadow teachers in supporting 
the learning of children with special needs in inclusive elementary schools). Pendas: Jurnal Ilmiah Pendidikan Dasar, 10(2), 
219–232. 

Fionita, W., & Nurjannah, E. (2024). Implementasi pendidikan inklusif sebagai perubahan paradigma pendidikan di Indonesia 
(Implementation of inclusive education as a paradigm shift in education in Indonesia). Jurnal Bintang Pendidikan Indonesia, 
2(2), 302–311. https://doi.org/10.55606/jubpi.v2i2.2968 

Garnida, D., & Sumayyah, D. (2015). Pengantar pendidikan inklusif (Introduction to inclusive education). 
Gross, J. J. (Ed.). (2014). Handbook of emotion regulation (2nd ed.). Guilford Press. 
Hair, J. F., Black, W. C., Babin, B. J., & Anderson, R. E. (2010). Multivariate data analysis (7th ed.). Pearson. 
Hartini, S., Cornelissen, F., Xiesoria, C., Kitaroe, A., Ginting, M., Mirza, R., & Ayu, L. (2025). Emotion regulation as the key to 

coping with work stress in working students. Psikostudia: Jurnal Psikologi, 14(2), 206–212. 
Hidajat, T. J., Edwards, E. J., Wood, R., & Campbell, M. (2023). Mindfulness-based interventions for stress and burnout in teachers: 

A systematic review. Teaching and Teacher Education, 134, Article 104303. https://doi.org/10.1016/j.tate.2023.104303 
Himawan, H. (2024). Regulasi emosi dan stres kerja pada guru sekolah luar biasa (Emotion regulation and job stress among special 

school teachers). Jurnal Muara Ilmu Sosial, Humaniora, dan Seni, 8(2), 262–269. 
https://doi.org/10.24912/jmishumsen.v8i2.28060.2024 

Hriady, B. A., Widyana, R., & Astuti, K. (2024). Exploring teachers’ emotional regulation in inclusive schools: A pilot study. 
Proceedings of the International Conference on Psychology, 78–92. 

Hu, Y. (2023). Examining the effects of teacher self-compassion, emotion regulation, and emotional labor strategies as predictors of 
teacher resilience in EFL context. Frontiers in Psychology, 14, Article 1190837. https://doi.org/10.3389/fpsyg.2023.1190837 

Ikasari, A., & Kristiana, I. F. (2018). Hubungan antara regulasi emosi dengan stres pengasuhan ibu yang memiliki anak cerebral palsy 
(The relationship between emotion regulation and parenting stress among mothers of children with cerebral palsy). Jurnal 
Empati, 6(4), 323–328. https://doi.org/10.14710/empati.2017.20101 

Jami, A. M. A. J., Kurniawati, H. H., Perwira, A. A., & Saad, A. A. M. (2024). Peran shadow teacher terhadap anak berkebutuhan 
khusus di sekolah alam Depok (The role of shadow teachers for children with special needs at Sekolah Alam Depok). Al-Furqan: 
Jurnal Agama, Sosial, dan Budaya, 3(4), 1621–1628. 

Janetiana, M. T., & Wibowo, D. H. (2024). Hubungan antara regulasi emosi dan resiliensi pada guru sekolah luar biasa (The 
relationship between emotion regulation and resilience among special school teachers). Innovative: Journal of Social Science 
Research, 4(6), 6236–6244. https://doi.org/10.31004/innovative.v4i6.17200 

Kadriu, E., Agani-Destani, N., Bytyqi, B., & Sopi, V. (2024). Inclusive education in practice in Kosovo: Perspectives of assistants for 
students with special educational needs. European Journal of Educational Research, 13(4), 1761–1773. 
https://doi.org/10.12973/eu-jer.13.4.1761 

Kurnia, A., Rosangela, M., Rahayu, S. P., & Ahmad, M. A. (2024). Managing stress for special school teachers in assisting children 
with special needs. Darussalam: Journal of Psychology and Educational, 3(1), 9–20. 

Kwak, D.-H., Ma, X., & Kim, S. (2021). When does social desirability become a problem? Detection and reduction of social 
desirability bias in information systems research. Information & Management, 58(7), Article 103500. 
https://doi.org/10.1016/j.im.2021.103500 

Leguminosa, P., Nashori, F., & Rachmawati, M. A. (2017). Pelatihan kebersyukuran untuk menurunkan stres kerja guru di sekolah 
inklusi (Gratitude training to reduce job stress among teachers in inclusive schools). Jurnal Ilmiah Psikologi Terapan, 5(2), 186–
201. https://doi.org/10.22219/jipt.v5i2.4563 

Lumbantoruan, H., Susanti, C., Chandrawin, I. F., Suryani, S., Mirza, R., & Hasibuan, M. F. (2024). Regulasi emosi shadow teacher 
dalam membimbing anak autis di Sekolah TK Maitreyawira Deli Serdang (Emotion regulation of shadow teachers in assisting 
autistic children at TK Maitreyawira Deli Serdang). Jurnal Penelitian Pendidikan, Psikologi dan Kesehatan (J-P3K), 5(1), 286–
291. https://doi.org/10.51849/j-p3k.v5i1.306 

McGrew, J., Ruble, L., Cormier, C. J., & Dueber, D. (2023). Special educators’ mental health and burnout: A comparison of general 
and teacher-specific risk factors. Teaching and Teacher Education, 132, Article 104209. 
https://doi.org/10.1016/j.tate.2023.104209 

McRae, K., & Gross, J. J. (2020). Emotion regulation. Emotion, 20(1), 1–9. https://doi.org/10.1037/emo0000703 
Moumne, S., Petrovic, J., & Heath, N. L. (2024). Dimensions of emotion regulation as mediators of the relationship between 

emotion controllability beliefs with stress and well-being. Psychological Reports. https://doi.org/10.1177/00332941241287420 
Mulyani, S., Salameh, A. A., Komariah, A., Timoshin, A., Hashim, N. A. A. N., Fauziah, R. S. P., Mulyaningsih, M., Ahmad, I., & 

Ul Din, S. M. (2021). Emotional regulation as a remedy for teacher burnout in special schools: Evaluating school climate, 
teacher’s work-life balance and children behavior. Frontiers in Psychology, 12, Article 655850. 
https://doi.org/10.3389/fpsyg.2021.655850 



Ni’matuzahroh, Sari & Sari                                           Journal for the Child Development, Exceptionality and Education 7(1) (2026) 39-46 

 46 

Nurhaliza, N. S., Dewi, R., & Iramadhani, D. (2023). Regulasi emosi pada guru sekolah luar biasa (SLB) non-pendidikan luar biasa 
(non-PLB) (Emotion regulation among special school teachers without a special education background). Insight: Jurnal 
Penelitian Psikologi, 1(1), 37–44. https://doi.org/10.2910/insight.v1i1.10360 

Oplatka, I., & Harush, A. (2024). Development of emotion regulation skills among new teachers in special education: The key role 
of educational leaders and colleagues. Journal of Educational Administration and History. 
https://doi.org/10.1080/00220620.2024.2400680 

Peraturan Menteri Pendidikan Nasional Republik Indonesia Nomor 70 Tahun 2009 tentang Pendidikan Inklusif bagi Peserta Didik 
yang Memiliki Kelainan dan Memiliki Potensi Kecerdasan dan/atau Bakat Istimewa (Regulation of the Minister of National 
Education of the Republic of Indonesia No. 70 of 2009 concerning Inclusive Education for Students with Disabilities and 
Students with Exceptional Intelligence and/or Talents). 

Sholihah, N., & Istikomah, I. (2025). Peran shadow teacher dalam mendampingi siswa inklusi di sekolah dasar (The role of shadow 
teachers in assisting inclusive students in elementary schools). JIIP: Jurnal Ilmiah Ilmu Pendidikan, 8(3), 2848–2855. 

Sugiyono. (2022). Metode penelitian kuantitatif, kualitatif, dan R&D (Quantitative, qualitative, and R&D research methods). 
Alfabeta. 

Tari, E. M., Setyorini, T. D., & Rizqia, A. G. (2025). Hubungan regulasi diri dengan stres kerja pada guru pembimbing khusus di 
Daerah Istimewa Yogyakarta (The relationship between self-regulation and job stress among special assistant teachers in the 
Special Region of Yogyakarta). IJoCE: Indonesian Journal of Counseling and Education, 6(2), 46–48. 
https://doi.org/10.32923/ijoce.v6i2.4278 

Ufermann, L., Domsch, H., & Urton, K. (2025). Perspectives of learning and support assistants on cooperation with teachers in 
inclusive education: A systematic literature review. European Journal of Special Needs Education, 40(5), 943–959. 
https://doi.org/10.1080/08856257.2024.2445407 

Uluwiyya, R., Sriati, A., & Kosim, K. (2025). Gambaran tingkat stres kerja guru di sekolah inklusi (An overview of job stress levels 
among teachers in inclusive schools). Jurnal Riset Kesehatan Poltekkes Depkes Bandung, 17(1), 20–29. 
https://doi.org/10.34011/juriskesbdg.v17i1.2683 

Wang, H., Burić, I., Chang, M.-L., & Gross, J. J. (2023). Teachers’ emotion regulation and related environmental, personal, 
instructional, and well-being factors: A meta-analysis. Social Psychology of Education, 26, 1651–1696. 
https://doi.org/10.1007/s11218-023-09810-1 

Wilyanita, N., Herlinda, S., & Wulandari, D. R. (2022). Efektivitas peran guru pendamping (shadow teacher) anak hiperaktif dalam 
proses pembelajaran (The effectiveness of the role of shadow teachers for hyperactive children in the learning process). Jurnal 
Pendidikan dan Konseling, 4, 1349–1358. 

Yang, L., Lee, J. C.-K., Zhang, D., & Chen, J. (2024). Investigating the relationships among teaching assistants’ self-efficacy, 
emotional well-being, and job satisfaction. Teachers and Teaching, 30(6), 835–861. 

Zhang, L. J., & Fathi, J. (2024). The mediating role of mindfulness and emotion regulation in the relationship between teacher self-
compassion and work engagement among EFL teachers: A serial mediation model. System, 125, Article 103433. 
https://doi.org/10.1016/j.system.2024.103433 

 


